Youth sport parenting research, in psychology, has methodologically prioritised individual 2 level analysis of the behaviours, perceptions or needs of parents and young athletes. While 3 this has contributed greatly to understanding the role of parents in sport, children's parenting 4 preferences and the challenges of parenting in this unique setting, an exploration of parenting 5 in youth sport from a dyadic, inter-individual perspective has received far less attention. 6 Accordingly, the purpose of this research was to explore parent's and children's experience 7 of their interaction and relationship, in the context of elite youth football. Eight parent-player 8 dyads, recruited from English professional football club youth academies, participated in 9 phenomenological interviews. A two-stage analysis process was performed to explore 10 individual parent and player experiences and examine how accounts related dyadically. 11
supported by participant observation, to explore the parenting styles and associated practices used 61 by parents of under-12 and under-14 age group female football players. The findings suggested 62 that children reciprocally influenced their parents' behaviours when they demonstrated 63 responsibility, or challenged unsupportive comments for example. However, this study was 64 assumption that meaning is constructed between a person and their world, rather than through 146 a cognitive process, or as a response to behaviour (Langdridge, 2008) . Furthermore, the 147 phenomenological focus on how the social and material world is experienced as lived (by 148 particular bodies, in particular places, at particular times) allows for an in-depth 149 understanding of how interactions are interpreted by both parents and players. Previous 150 phenomenological studies have described parenting as an embodied, intentional pedagogic 151 relation in which parents orientate towards their child's future and their responsibility of care 152 and children experience a fundamental sense of support and security that empowers them "to 153 be and to become" (van Manen, 1990 p.59). The shared experience of lived time and space 154 can be enriching for parents and children when their reciprocal influence is felt and 155 recognised, but can also lead to vulnerability, when parents experience a lack of control or 156 knowledge of how to act, or children feel parents are unresponsive (De Mol & Buysse, 2008) . 157
This study endeavours to extend existing research by providing a detailed description 158 and interpretation of the parent-child relationship in elite youth football. Specifically, an 159 existential phenomenological approach was selected for this study, guided by Ashworth's 160 lifeworld analysis (2003a; 2003b). A focus on the phenomenological lifeworld anchors 161 research in understanding everyday lived-experience and explicitly attends to peoples' 162 experiences of relations with others. In addition, this research was informed by van Manen's 163 (1990) hermeneutic (interpretative) phenomenological approach, to develop a richer 164 understanding of the parent-child relationship. Drawing on Gadamer's (1975) position that 165 "[t]hat which can be understood is language" (p.491), which proposes that being pre-exists 166 language, but is expressed through language, van Manen's phenomenological project 167 emphasises the role of language in constituting experience. As Langdridge (2007)  168 summarises, "we always speak from somewhere, from a position dependent on our history 169 and culture" (p.42); therefore a focus on language recognises that in dyadic research 170
Running Head: PARENT-CHILD RELATIONSHIP IN FOOTBALL 9 interviews participants reflect upon their relations with others, and that this interpretative 171 process is influenced by individuals' social, cultural and historical backgrounds. 172
Methods 173

Research Context 174
In England, the Premier League's youth football performance pathway is delivered by 175 professional football clubs through their academy programmes. Academies provide 176 programmes of coaching, games, sports science support and education for players across the 177 performance pathway, to "create a fully integrated environment servicing all aspects of the 178 players' development" (EPPP, 2011 p.18). The pathway comprises three distinct phases; the 179 foundation phase (under-5 to under-11 age group players), the youth development phase 180 professional football club youth academies were purposively sampled (i.e., had experienced 202 the phenomenon of interest), guided by maximum variation sampling (Patton, 2002) . 203
Variation between participants allows similarities and differences in how a phenomena is 204 experienced to be highlighted (Langdridge, 2007) . Therefore, mothers and fathers from one 205 and two-parent families across the youth development phase were recruited to enable a range 206 of parent and player experiences to be examined. 
Data Analysis 252
Analysis began by reflecting upon each interview directly after it had concluded and 253 audio recording initial impressions and interpretations, which were later used as prompts to 254 write research diary notes. These notes assisted in enhancing reflexivity -a process of 255 "continually reflecting upon interpretations of both our own experience and the phenomena 256 being studied" (Finlay, 2014 p.130) -by checking that initial, instinctive interpretations were 257 not obscuring alternative understandings. 258
Interview transcripts were explored using the "selective" and "wholistic" • selfhood (what the phenomenon means for social identity, agency and voice); 277
• sociality (how the phenomenon affects relations with others); 278
• embodiment (the role of the body in experiencing the phenomenon, including gender 279 and emotion); 280
• temporality (the lived-sense of past, present and future); 281
• spatiality (meanings of space and place in relation to the phenomenon); 282
• project (how the phenomenon affects people's ability to pursue life activities); and 283
• discourse (how language is drawn upon to describe the phenomenon). 284
Secondly, parent and player themes were analysed together by undertaking a wholistic 285 reading (van Manen, 1990) of both transcripts and searching for patterns in the data from a 286 dyadic perspective. Informed by Eisikovits and Koren's (2010) guidance for dyadic interview 287 analysis, particular attention was paid to overlaps and contrasts in participants' accounts. For 288 example, were experiences described similarly but interpreted differently, or vice versa? In 289 addition, how language was used to construct participants' descriptions was examined closely 290 
Embodiment: Closeness 321
Across the parent-player dyads, football was a shared experience which shaped their 322 relationships and was significant in their lives. Players described spending more time with, or 323 feeling closer to their parent through football. This was reflected in parents' accounts, 324 supporting previous findings that parents valued the opportunity to interact more with their 325 child that sport provided (Dorsch et al., 2009; Wiersma & Fifer, 2008) . This closeness in 326 parent-player relationships can be described as a key feature of participants' lived-327 experiences, which manifested in various embodied ways. For example, parents experienced 328 excitement from the buzz of the Sunday morning pre-match routine, pride when players felt 329 able to ask for feedback to be given in a different way and uncertainty about the fragility of 330 their son's academy place. Players described feeling frustrated or embarrassed if they did not 331 play well or were substituted when parents were watching, happy when parents gave them 332 positive feedback, and a sense of security from the knowledge that their parent would be 333 there for them if they were released by the club. These emotions can be described as part of 334 the embodied experience of closeness in the parent-player relationship and -following 335 Extending this further, closeness was in part constituted through a shared 363 understanding of how football influenced players' everyday subjective experience. Luke, who 364 was in his first season of balancing playing football full-time with his education, described 365 feeling closer to his father than his siblings were, because after his parents separated he 366 continued to see him more at football. Football was something he and his father talked about 367 frequently and had "always worked towards"; indicating that they shared a mutual 368 understanding of Luke's goal of becoming a professional footballer. This influenced Luke's 369 decision to move in with his father, as he found balancing his educational and footballcommitments challenging and wanted to have someone there to push him to "stay on top of 371 everything". His father was uniquely positioned to be aware of and understand his life as a 372 whole. Moreover, he reflected that he did not think he would be where he was right now if he 373 did not live with his father. Similarly, his father recognised that he had spent more time with 374
Luke than his other children due to football, but that this was justified because of Luke's 375 success, which he perceived he would not have been able to achieve without his support. Author: And is that helpful having that feedback from your mum? 430
Ali: Yeah it's quite good yeah so coz I can't watch myself, coz they record it but I 431 don't-we don't get to see it, they just watch it. But yeah she just tells me what I do 432 really, and if I can do better or anythin 433
In this extracts Ali describes how he accepts his mother's advice because he interprets 434 that it has a positive impact on him. This is in contrast to Carla's anxiety that her guidance 435 was construed as "nagging" by her son and represents a divergence in their individual 436 accounts. Her embodied sense of interaction with his son -that her feedback as a mother was 437 not effective -illustrates the gendered nature of parenting experiences. By positioning herself 438 within this gender order -the pattern of power relations between men and women (Connell, 439 1987) -Carla experienced greater uncertainty and questioned the value of her advice to her 440 son in this setting, even though at other points in the interview she described her detailed 441 knowledge of and love for football. 442
However, the value Ali placed on his mother's advice after football matches was in 443 contrast to many of the players whose fathers were identified as the most involved in their 444 football. Players often described their mother's role in limited terms because of a perceivedlack of football knowledge. 446
Author: Is your mum involved in football at all? 447 Josh: She's supportive, she's like, she don't know much about football at all. She just 448 says like enjoy it and stuff, so she's not really like-she wouldn't watch football or 449 like she wouldn't-she don't really know much about football basically heh. So it's 450 hard to get something from her 451 The imminent scholarship decision created a shared experience of uncertainty for father and 487 son. Harry described feeling nervous about the impending decision but also a sense of 488 assurance that he would be able to play at another club in a lower tier of English football if he 489 was not offered a scholarship at his current academy. He described being unconcerned about 490 looking for another club, as his aim was simply to play football. This was in contrast to his 491 father Steve, who experienced increased anxiety about his son's future at the club and a 492 desire for a resolution. 493
Steve: But yeah at the minute everybody's edgy, everybody's worried, this and that 494 you know why is he playing half a game, who's this that's come in on trial, blah blahemphasis on the need for parent education in the sport psychology literature (e.g., Gould research to establish the circumstances in which expert advice in elite youth sport is 698 legitimate and warranted, or when active support for parental instinct and judgement can be 699 encouraged may therefore be useful. Furthermore, the temporal uncertainty experienced by 700 parents and the constitutive role of transitions points to parent-child relationships suggest that 701 parents' need for expert advice and/or active support may vary depending on their child's 702 development stage in football. Academies and practitioners may wish to reflect upon how 703 best to meet this need to ensure families are prepared to manage players' transitions. 704
In conclusion, by illustrating a fraction of the complex, dynamic nature of parent-705 child relationships in the context of youth football, this research has highlighted the 706 importance of conceptualising parenting as embodied, temporal process, constituted through 707 interaction and the social context. Further research which aims to achieve a detailed 708 description of these relationships has the potential to contribute to a base of knowledge, from 709 which researchers can build theory and attempt to explain this ubiquitous sporting 710 phenomenon. 711
